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Purpose

The Best Practices in Reading

Committee collaboratively re-

searched data on the most effective

reading practices used by educators

throughout the nation. These strate-
- gles were compiled into a list that is
+ developmentally appropriate and ef-

foctive in achieving and gustaining
i student learning. After validation
‘from reading experts, this list has
been published for educators through-
out the state of Ninvis,

These best practices have been shown
to work with Tinglish-speaking stu-
dents of all abilities, including thoae
with special learning needs. Qther
practices, may need to be considered
for limited-Englialy proficient atu-
dents,

This brochure was created for the pus-
pose of informinginstruction and vali-
dating the wark of Hlinois educators
who are committed to the continuous
process of improving student learning,

For more information contact:

Right to Rend Initiative

Ilinois State Board of Education
100 North First Street
Springfield, linois 62777-0001
Phone: 217/524-4822

An Etual Opparlunity/Alllnmallve Actlon Employer
Prinfed by tha Authedily of ihe State of iilnols
March 1999 16M 144-52 Mo, 2p2
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SPEED COOPERATIVE SEJA #3802

BOARD POLICY
600
INSTRUCTION
POLICY TITLE: GOALS AND OBJECTIVES NO. 600
ORIGINAL POLICY DATE: March 28, 1986 PAGE: 1 of 1

The focus of the total educational program is manifest in the Governing Beard’s
continuing vigilance in the area of instructional goals and objectives. Careful
consideration should be given to the student's ability when working towards attaining
these goals and objectives. The Governing Board strives fo establish an educational
program for the SPEED Cooperative as a whole that will meet the needs of the
students as individuals. To meet this goal, the Governing Board recognizes the
following common educational objective:

A

B.

To insure that each siudent develops proficiency in basic academic skills.
To insure that each student develops the capagcity to problem solve.

To insure the development of meaningful interpersonal relationships
among students, staff, and community.

To insure that staff, students, and parents are afforded maximum feasible
participation in the development and evaluation of programs and policies
that meet the educational neads of each community.

To insure maximum efficiency in the allocation of material resources.

To insure maximum efficiency in the allocation of human resources.

To place students in the continuum of services which is least resftrictive
and appropriate to the student’'s needs.

(Cross Reference 126 & 630)

ADOPTED: March 28, 1895

SOURCE: SPEED

7-95 Policy 600







SPEED COOPERATIVE SEJA #802
BOARD POLICY
600.02
INSTRUCTION

| POLICY TITLE: EQUIVALENT ASSIGNMENT OF PERSONNEL, No. 600.02
CURRICULUM AND INSTRUCTIONAL MATERIALS

ORIGINAL POLICY DATE: March 28, 1996 PAGE: 1of1

The SPEED Cooperative shall attempt to provide educational opporiunities for its
students, including but not limited to the availability of educational materials and
supplies and personnel. This policy shall be implementad so as to provide flexibility in
meeting the unigue needs of the SPEED Cooperative’s students. The SPEED
Cooperative’s instructional program shall be in compliance with all applicable state and
federal laws and regulations.

ADOPTED: March 28, 1886

LEGAL REFERENCE:
Chapier |. Education Consolidation and improvement Act of 1881:
Federal Register. Vol. 47, No. 224, p. 52350, Nov. 19, 1982

SOURCE: SPEED

7-55 Paoiicy 600.02







SPEED COOPERATIVE SEJA #802
BOARD POLICY

615
INSTRUCTION
POLICY TITLE: ORGANIZATION OF INSTRUCTION NO. 615
CRIGINAL POLICY DATE: July 29, 1986 PAGE: 10of1

SPEED shall plan and provide educational programs and services 10 individuals with
disabilities, ages 3 to 21, of member school districts as defined and mandated by Article
XIV of the School Code of Hiinois and the lllinois State Board of Education Rules and

Regulations.

The grouping and housing of instructional levels in school facilities throughout the
SPEED Cooperative shall be according to plans developed by the Executive Director
and staff and approved by the Board and in keeping with the continuum of services
which is least restrictive and appropriate fo the students’ needs.

For programs where integration or main streaming is a requirement a site will be
selected which can permit age-appropriate regular education students.

ADCPTED: March 28, 1896
SOURCE: SPEED

7-85 Policy 515







SPEED COOPERATIVE SEJA #802
BOARD POLICY

620
INSTRUCTION
POLICY TITLE: CURRICULUM DEVELOPMENT NO. 620
ORIGINAL POLICY DATE: March 28, 1996 PAGE: 1of1

The instructional program of the SPEED Cooperative shall meet the needs of students,
conform to the course of study as defined in THE SCHOOL CODE OF ILLINOIS, and
the lllinois program for evaluation, supervision, and recognition of schools as outlined
by the illinois State Board of Education.

The certified staff shall be continuously involved in studying and evaluating the
instructional program and in developing plans for its improvement.

The introduction or deletion of programs shall be made upon the recommendation of
the Executive Director and with the approval of the Governing Board. Decisions
regarding the introduction of new programs shall take into account the needs, the place
of the new offerings in relation o SPEED Cooperative’s service, requirements for
special preparation of the staff, and any special demands on the budget for new
personnel and equipment or materials.

ADCPTED: March 28, 1996

LEGAL REFERENCE:
IL Rev. Stat., ch. 122, para. 27.

SOURCE: SPEED

7-86 Policy 820






SPEED COOPERATIVE SEJA #3802

BOARD POLICY
620.1
INSTRUCTION
POLICY TITLE: CURRICULUM RESEARCH NO. 620.01
ORIGINAL POLICY DATE: March 28, 1996 PAGE: 1 of 1

The Governing Board encourages the certified staff to seek improvement of the
educational program through all appropriate means. Staff who are interested in
attemnpting innovative projects should discuss them with their immediate supervisor.

Objectives of Curriculum Research

A. To induce change in the curriculum and techniques under
conditions which are conducive to the growth of the educational

program.

B. To encourage and coordinate efforts so that duplication may
be avoided.

C. To facilitate the teacher-learner process and develop greater
effectiveness in teaching.

D. To create a climate for professional growth through creativity
and innovatiion.

£ To establish criteria for change in educational practices through
innovative development and creativity.

Before new programs are initiated they shall be approved by the Governing Board upon
the recommendation of the Executive Director.

ADOPTED: March 28, 1926
SOURCE:SPEED

7-86 Palicy £20.1







SPEED COOPERATIVE SEJA #802
BOARD POLICY
620.5
INSTRUCTION

POLICY TITLE: CURRICULUM GUIDES AND COURSE OUTLINES No. 620.5

ORIGINAL POLICY DATE: March 28, 1996 PAGE: 1 of 1

SPEED will provide its own curriculum guides and course outiines which reflect the
needs of the SPEED Cooperative. The guides shall be designed to assist all users in
strengthening and in clarifying their philosophy regarding the teaching of a subject, and
will when possible, suggest a variety of possibilities for instruction, patterns of
individualization, variations of approaches, and materials.

Development of Guides

A. Where entire staff parficipation is not feasible,
a system of representatives of staff and/or
departments concerned shall form system wide
committees for study, creation, and revision of any
particular guide.

B. When work on a guide is completed, the commitiee
responsible for its development shall present it to
The Executive Director who shall present it to the
Governing Board.

ADOPTED: March 28, 1996







SPEED COOPERATIVE SEJA #802
BOARD POLICY

645.011
INSTRUCTION
POLICY TITLE: TEXTBOOK SELECTION AND ADOPTION NO. ©645.011
ORIGINAL POLICY DATE: March 28, 1996 PAGE: 10f2

The housing district shall provide standard supplies, including appropriate texibooks
where possible.

SPEED shall supply textbooks and other materials required because of the
exceptionality of the student. The supervisor/principal shall have funds available for the
purchase of items not easily procured in quantity.

It is the policy of the Governing Board to provide educational material and equipment
that support and enrich the curriculum and further the achievement to SPEED
Cooperative's instructional goals.

The selection of textbooks, supplementary books, and reference books is carried on
continuously in order to keep up with the great expansion of knowledge and the rapid
changes going on in our world today.

insofar as possible, all textbooks should present balanced views concerning the
international, national and local issues and problems of our times.

Texibooks should:

A. Provide materials to stimulate growth in factual knowledge, literary
appreciation, aesthetic values, and ethical standards;

B. Provide materials that will help students develop abilities in critical
reading and thinking;

C. Provide materials that will develop and foster an appreciation of
American cultural diversity and development;

D. Provide an effective basic education for all studentis;







SPEED COOPERATIVE SEJA #3802
BOARD POLICY
645.011
INSTRUCTION

POLICY TITLE: TEXTBOOK SELECTION AND ADOPTION PAGE: 20F 2

E. Allow sufficient flexibility for meseting the special needs of individuals
and groups.

The Executive Director will develop administrative rules outlining a procedure to select
textbooks which meet the above criteria. This process shall include a review of
available materials by professional staff members.

The Governing Board by law reserves the right to make the final iextbook selection
decision; however, prior to the final adoption, the recommendations resuiting from the

staff review will be given consideration.

Any citizen who objects to text selections made by the Governing Board shouid follow
the procedures outlined in the Governing Board's policy on PUBLIC COMPLAINTS
ABOUT THE CURRICULUM OR INSTRUCTIONAL MATERIALS.

ADOPTED: March 28, 1296

SOURCE:SPEED

7-85 Policy 545.011






SPEED COOPERATIVE SEJA #802

BOARD POLICY
691
INSTRUCTION
! POLICY TITLE: COPYRIGHT POSITION NO. 691
| ORIGINAL POLICY DATE: March 28, 1996 PAGE: 1 of 1

ft shall be the policy of SPEED fo abide by current copyright laws.

SPEED does not sanction illegal duplication in any form. individuals violating the
SPEED copyright position do so at their own risk and assume 2l liability/responsibilities.

ADOPTED: March 28, 1896
SOURCESPEED

7-95 Policy 831







Glossary of Terms

Activating Prior
Knowledge

Alphabetic Principle

Anticipation Guide

Big Book

Blending

Choral Reading

Clarifying

Classroom Libraries

Comprehension

Concepts of Print

Constructivism

Activating prior knowledge increases comprehension. Students then relete the
new information o what is already known. Teachers help students activate prior
knowledge through a variety of activities such as brainstorming, previewing,
K-W-L, anticipation guides, vocab-o-gram, and identifying text structure.
Sometmes, teachers need to build backeround before beginning a unit of study.
Providing hands on experiences, preteaching some of the vocabulary, and
introdncing graphic organizers and concept maps help build background.

The recognition of what letters of the alphabet represent specific sounds.

This is a tool teachers can create to help students contemplate the big ideas about
a topic prior to studying it. The guide is a series of statements, some of which are
true and others not. Students respond to each indicating whether they think the
statement i5 true or not and then ¢an test their ideas as they read. The guiding
statemnents serve to focus students and provide a motivating purpose for reading.

Oversized book that teachers use for read-ailouds. Designed o replicate a parent-
child book reading situation. Usually contains rhyme, thythm, and predictability.

Quickly putting together individual sounds to produce a word.

An instructional sirategy to help begirming readers who striggle with fluency
when they encounter difficult text. The teacher and student(s) look at the same
text; the teacher reads aloud slowly; and the studeni(s) read along with or
slightly behind the teacher’s voice.

Clarifying, a term often associated with reciprocal teaching, refers to the

action students take while monitoring their comprehension of a text, a passage
within a text, or a single word. Students identify problems within the reading
and seek the help of the teacher and their group to solve the problem. The
teacher and students work together to understand difficult words or confusing
portions of text by sharing “fix-up” strategies.

Books that are a permanent part of a classroom and from which students
choose during daily independent reading time.

The act of constructing meaning from text. Includes sirategies or processes
such-as the reader activating existing knowledge, making conmections between
text and the existing knowledge, questioning the text, visualizing, inferencing,
summarizing/synthesizing, and self-rnonitoring.

The lmdwledge of written text that children must develop to become proficient
(e.g., matching written words to spoken words, moving through a book from
front to back, reading from top o bottom, efc.).

A theory of knowledge or learning that describes children as active learners who
organize new information and relate it to their prior knowledge and Jearning.

© Illinois State Board of Education, 2005 61



wunent vocabulary

Curriculum-Based
Assessment

Decodable Text

Decoding

Determine Importance

&

Developniental

Developmental-
Spelling

Dialect

Direcied Reading
Thinking Activity
{DR-TA)

ELL

Emergent Liferacy

Terms that cluster around 2 specific topic, domain, or other area of study. These
words are important to understand within the domain, as many have multiple
meznings that only become specific in relation to 2 certain topic (e.g.; check in -
chess, check in hockey, check in accounting, checks and balances in history).

Assessments that are designed (usually by local schools/districts) to assess
specific curriculum they teach.

Text written for beginning readers. Contains a high degree of regularly
decodable words of repeated patterns. Decodable texts may not sound Iike
authentic language.

The ability to translate the alphabet letters into recogrnizable sounds (e. g,
saying /{/ for the letter f) and to use that knowledge to sound out and
pronounce words.

A comprehension strategy. Proficient readers move through text and
determine which pieces of information are necessary to constract mezning.

A patiern of change that moves from novice through advanced behaviors (e. .,
crawling leads to walking; emergent spelling leads to correct spelling).

Spelling paiterns that young students demonsirate as they move toward
correct or conventional spelling. Also referred to as emergent, invented, or
femporary spelling.

- Language variations across cultures. Dialects differ from the standard

language forms used in written works.

The DR-TA, a reading strategy developed by Stauffer (1969), is used by
teachers to support students as they read a selection by engaging them in a
discussion of the text. The feacher works with a group of six to eight students
as they read a selection, stopping the reading at teacher-selected points to
predict and think. At each stopping point, the teacher asks students to predict
what will happen or to check their predictions against what they have read
thus far to confirm or revise their thinking. The teacher’s role is to actively
engage stndents in the reading process and to help students find evidence to
support or challenge their predictions.

Eriglich Langnage Learner.

The understanding about print activities such as invented oral narratives and
use of the alphabet in writing attempts that are the precursor of actual reading,
Writing, and use of convenﬁonal spe]ljng A view fha‘ Iiteracy leaming
convennonal readers and Wntars Formerly 1dentmed as “pretend reading”
and/or “scribble writing.” Now recognized as valid, systematic, important,
developmental steps through which children move on the way to corract or
conventional reading and writing.

© Olinois State Board of Educaton, 2005 62
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Introduction to the lllinois Reading Assessment Framework
Grades 3-8

The 1llinois Reading Assessment Framework is designed to assist educators, test developers, policy
makers, and the public by clearly defining those elements of the IHinois Learning Standards that are
suitable for state testing. It is not designed to replace a Jocal reading curriculum and should not be
considered a state reading curriculum. The Framework defines the reading content that will be assessed
in the Tlinois Standards Achievement Test (ISAT) beginning with the 2005-2006 school year.

Assessment Objectives
The Framework contains assessment objectives, clear and concise statements of testable material at

each grade level. Each assessment objective aligns to the 1llmots Learning Standards and, in most
cases, 10 the Performance Descriptors posted on the Hlinois State Board of Education Web site
(www.isbe.net/ils). Each year’s assessment will measure a sample of the content in the Framework
with sufficient overlap from year to year to allow for annual comparisons. The assessment objectives
listed for each grade level may be measured on any given assessment in any given year. One should
not presume that every objective will be measured every year. The Framework communicates the
range of objectives that may be assessed at a given grade level.

Content Emphasis

While the precise content on each year’s tests will vary from year to year, the relative emphasis on the
State Goals and Tllinois Learning Standards will not. The proportion of each year’s tests devoted to
each category is clearly specified in the Reading Content Category Table on page 9. These percents are
estimates nsed to guide the general distribution of items throughout the test.

Framework Structure
This document employs a general organizational structure designed for ease of use. Each State Goal

for reading is the main organizer, followed by the Tllinois Learning Standards for reading within each
of these State Goals. Fach assessment objeciive has a unique identifier with three components.

Example; 1.3.01

Grade Level | Objective Number

The first component, “7, ” indicates the numbered State Goal as defined in the Illinois Leaming
Standards. The second component, “3, ” indicates the grade level. The third component, “01,”
indicates that this is the first assessment objective for this State Goal at this grade level.

State Goal

llinois Reading Assessment Framework for Grades 3-8 | State Assessments Beginning Spring 2006 3



Cognitive Complexity

Cognitive complexity refers to the level of reasoning called for by an assessment objective. An jtem
can be easy even if the text is complex. For example, given a difficult passage and a question with
wording taken directly from the text, a reader may find the answer easily by scanning the text. Because
this type of test item requires only matching words or phrases, the reader can accomplish the task
without having an understanding of the passage as a whole. Within the Reading Framework a reader
must demonstrate the following skills: understand the text in its entirety, focus on specific parts, think
beyond what is directly stated, and connect the information in the text with prior knowledge and/or
experience. These skills are not independent of each other. What distinguishes them are the complexity
and thoroughness of a reader’s response and the difficulty of the reading material. Regardless of age or
level of ability, all readers use them.

Passage Selection :

The choice of passages is critical for an accurate measurement of student achievement in Reading.
State Goal 2 requires Illinois students to “Read and understand literature representative of various
societies, eras, and ideas.” In a number of cases, the reading skills being measured across grades 3-8
are similar, but the passages students will be asked to read and interpret increase in difficulty and
sophistication.

Passages for state tests should be of the highest quality. Where possible, approximately 50% of
passages on the state assessment should be selected from published works of literature or literary
nonfiction. While the selection of such passages must take into account the appropriateness of the
material for the age of the students, as well as for the assessment context, the chosen passages should
not be simplified or tampered with. On any given test, the passages should include works by both
classic and contemporary writers and address a range of cultures.

The difficulty of the passages should be designed to address a range of skill levels; while most
passages on a test should provide a reasonable challenge for students who are meeting grade—level
expectations, a significant proportion should be accessible to students who may not yet be at grade—
level academic functioning (such as students working on enabling skills), in order to provide accurate
data on what these students know and can do. Thus, at grades 33, approximately 80% of passages
should be judged to be at or near grade level (e.g., less than one year above or below), while
approximately 20% of passages should be 1-2 years below grade level. At grades 68, approximately
75% of passages should be at or near grade level, while approximately 25% of passages should be 1-
2.5 years below grade level. The degree of challenge of the content, as well as the reading level, should
be considered. Where helpful, research-validated readability formulas should inform, but not replace,
expert judgment in determining the grade level of passages. -

(It is worth noting that the inclusion of such proportions of below grade—level passages does not
necessarily mean that a higher percentage of assessed students will be designated as meeting state
standards when compared to a test with all passages at grade level. The setting of the state achievement
standard—the “cut” for mesting state standards—will have the greatest impact on the overall degree of
challenge of the assessment. A fairly challenging assessment could include passages with the range of
difficulty described above.)

lilinois Reading Assessment Framework for Grades 3-8 | State Assessments Beginning Spring 2006 4




Excerpt from Iffinois Learning Standards’

The Mllinois Learning Standards for English Language Arts goals and standards were developed using
the 1985 State Goals for Language Aris, various state and national standards drafts, and Jocal
education standards contributed by team members. Through the achievement of these goals and
standards, students will gain proficiency in the language skills that are basic to all learning, critical to
success in the workplace and essential to life as productive citizens.

English language arts includes reading, writing, speaking, listening and the stody of literature. In
addition, students must be able to study, retain and use information from many sources. Through the
study of the English language arts, students should be able to read fluently, understanding a broad
range of written materials. They must be able to communicate well and listen carefully and effectively.
They should develop a command of the language and demonstrate their knowledge through speaking
and writing for a variety of andiences and purposes. As students progress, a structured study of
literature will allow them to recognize universal themes and to compare styles and ideas across authors
and eras.

APPLICATIONS OF LEARNING

Through Applications of Learning, stedents demonstrate and deepen their understanding of basic
knowledge and skills. These applied learning skills cross academic disciplines and reinforce the
important learning of the disciplines. The ability to use these skills will greatly influence students'
success in school, in the workplace and in the community.

SOLVING PROBLEMS

Recognize and investigate problems; formulate and propose soletions supported by reason and
evidenee.

Solving problems demands that students be able to read and listen, comprehend ideas, ask and answer
questions, clearly convey their own ideas through written and oral means, and explain their reasoning.
Comprehending reading materials and editing and revising writing are in themselves forms of complex
problem solving. The ability to locate, acquire and organize information from various sources, print
and electronic, is essential to solving problems involving research. In all fields—FEnglish language arts,
mathematics, science, social studies, and others, the command of language is essential in stating and
reasoning through problems and conveying results.

COMMUNICATING

Express and interpret information and ideas.

Communication is the essence of English language arts, and communication sutrounds us today in
many forms. Individuals and groups of people exchange ideas and information—oral and written—at
Junch tables, through newspapers and magazines, and through radio, television and on-line computer
services. From the simplest, shortest conversations to the most complex technical manuals, language 13
the basis of all human communication. A strong command of reading, writing, speaking and listening
is vital for communicating in the home, school, workplace, and beyond.

1 Ilinois State Board of Education (1997). Hllinois Learring Standards
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USING TECHNOLOGY

Use appropriate instruments, electronic equipment, computers and networks to access
information, process ideas and communicate results.

Computers and telecommunications have become basic means for creating messages and relaying
information. In offices and homes, people write using word processors. Audio and visual media are
used for both creative and practical forms of communication. The use of on-line services is now
commonplace among researchers, authors, farmers and auto mechanics. Skilled use of these
technologies provides students with necessary opportunities to search and process information, be in
tonch with experts, prepare documents, and learn and communicate in new, more effective ways.

WORKING ON TEAMS

Learn and contribute productively as individuals and as members of groups.

In sports, the workplace, family and elsewhere, teamwork requires skill in the use of language. People
must speak clearly and listen well as they share ideas, plans, instructions and evaluations. In
researching and bringing outside information to a team, individuals must be able to search, select and
understand a variety of sources. Docomenting progress and reporting resulis demand the ability to
organize information and convey it clearly. Those who can read, write, speak and listen well are
valuable contributors in any setting where people are working together to achieve shared goals.

MAKING CONNECTIONS

Recognize and apply conrections of important information and ideas within and among fearning
areas.

The parts of English language arts are closely interconnected. Reading and writing provide the means
to receive and send written messages. Likewise, listening and speaking enable people to receive and
send oral information. Speaking and writing are the creative components, while listening and reading
are the receptive components of language through which people access knowledge and demonstrate its
applications. Proficiency in these skills clearly supports learning in all academic areas.

lliinois Reading Assessment Framework for Grades 3-8 | State Assessments Beginning Spring 2006 6




[STATE GOAL 1: Read with audersianding and flsency.

Why This Goal Is Important: Reading is essential. It is the process by which people gain information
and ideas from books, newspapers, manuals, letters, contracts, advertisernents and a host of other
materials. Using strategics for constructing meaning before, during and after reading will help stodents
connect what they read now with what they have learned in the past. Students who read well and
widely build a strong foundation for learning in all areas of life.

STANDARD 1A
Apply word anzlysis and vocabulary skills to comprehend selections.

STANDARD 1B
Apply reading strategies to improve understanding and fluency.

STANDARD 1C
Comprehend a broad range of reading materials.

[STATE GOAL 2: Read and understand literature representative of various societies, eras and ideas. |

Why This Geal Is Important: Literature transmits ideas, reflects societies and eras and expresses the
human imagination. Tt brings understanding, enrichment and joy. Appreciating literature and
recognizing its many forms enable students to learn and respond to ideas, issues, perspectives and
actions of others. Literature study includes undersianding the structure and intent of a short poem or a
long, complex book. By exploring the techniques that authors use to convey messages and evoke
responses, students connect literature to their own lives and daily experiences.

STANDARD 2A
Understand how literary elements and technigues are used to convey meaning.

STANDARD 2B
Read and interpret a variety of literary works.

Iilinois Reading Assessment Framework for Grades 3-8 | State Assessments Beginning Spring 2006 7



Reading Content Category Table

Grade

3

4

5

&

7

8

Sta:te Goal 1 Reaﬂmg

%80%

65% 0%

S%T%

6% T5%

Standard 1A Vocabulary

16%-15%

10%-15%

10%-15%

10%-15%

16%-15%

10%-15%

Development
Words in Isolation 59-10% | 3%-10% | 5%-10% | 5%-10% | 5%-10% | 5%-10%
Words in Context 59-10% | 5%-10% | 5%-10% | 5%-10% | 35%-10% | 5%-10%
Standards 1B, 1C — Reading Strategies | 8%-12% | 8%-12% | 8%-12% | 8%-10% | 8%-18% | 8%-1i0%
f;‘:;‘;izg:‘gi;feadmg 47%-53% | 47%-33% | 47%-53% | 47%-50% | 47%-50% | 47%-50%
Literal or Sumple Inference 8%-14% | 8%-14% | 8%-14% | 6%-12% | 6%-12% | 6%-12%
Summarizing and Main Idea 8%-12% | 8%-12% | 8%-12% | 6%10% | 6%-10% | 6%-10%
=
Sequencing and Ordering 4%-8% 4%-8% 4%-8% 4%-8% 4%-8% 4%-8%"
gi?;‘;’;‘fe Conclusions Based on 6%-10% | 6%-10% | 6%-10% | 6%-10% | 6%10% | 6%-10%
Interpreting Instructions 6%-10% | 6%-10% | 6%-10% | 6%-10% | 6%-10% | 6%-10%
preting
Author’s Purpose and Design 4%-8% | 4%-8% | 4%-8% | 4%8% | 4%-8% | 4%-8%
State Goal 2 therature ©120%:35% | 20%-35% | 20%-35% | 25%-35% | 25%-35% | 25%-35%

Standard 2A therary Elements and
Technigues

12%-31%

12%-31%

12%-31%

17%-31%

17%-31%

17%-31%

Story and Literary Structure 4%.12% | 4%-12% | 4%12% | 6%12% | 6%-12% | 6%-12%
Characterization 49%-10% | 4%-10% | 4%-10% | 6%10% | 6%-10% | 6%-10%
Literary Terms and Devices 4%-10% | 4%-10% | 4%-10% | 6%-10% | 6%-10% | 6%-10%
%;i‘:_g:rd 2B — Variety of Literary 4%-8% | 4%-8% | 4%-8% | 4%-8% | 4%-8% | 4%-8%
Total | 160% 100% 106% 1060% 100% 106% !

ilinois Reading Assessment Framework for Grades 3-8 | State Assessments Beginning Spring 2006 &
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Updates New to the December 2004 Document Include the Following:

1. Enpabling objectives references and the enabling objectives percent chart were removed.

2. Three objectives previously listed as enabling objectives were added to Goal 1, grade 3.
They are numbered 1.3.03, 1.3.04, and 1.3.05.

1.3.03 Identify words that begin with
the same sound (including consonant
digraphs, differeat letters having the
same sound, and silent lefters—e.g.,
knight and new).

1.3.04 Identify words having the same
vowel sound (z.g., date and slave).

1.3.05 Identify thyming words with
different spelling patterns {e.g., feat
and peat, Light and kite).

3. Assessment objectives for Goal 1 grade 3 (1.3.03 and beyond) have been renumbered to reflect this
update.

Update New to the June 2007 Document Incindes the Following:

1. The Reading Content Category Table percents have been changed to a range of percents.

lllinois Reading Assessment Framework for Grades 3-8 | State Assessments Beginning Spring 2006
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Introduction to the Illinois Reading Assessment Framework
PSAE Grade 11

The 1llinois Reading Assessment Framework for PSAE Grade 11 is designed to assist educators, test
developers, policy makers, and the public by clearly defining those elements of the Illinois Learning Standards
that are sujtable for state testing. It is not designed to replace a local reading curriculum and should not be
considered a state reading curriculum. The Framework defines the reading content that will be assessed in the
Prairie State Achievement Examination (PSAE) beginning with the 2005-06 school year.

Assessment Objectives

The Framework contains assessment objectives, clear and concise statements of testable material at grade 11.
Each assessment objective was derived from the Illinois Learning Standards and Performance Descriptors
(www.isbe.net/ils). Due to practical limitations, each year’s assessment will measure a sample of the content in
the Framework, as well as a different subset of the content, and there will be sufficient overlap from year to year
to allow annual comparisons. Therefore, every objective will not be measured every year. The assessment
objectives reflect a combination of the ACT Assessment® Reading Test and the WorkKeys® Reading for
Information Assessment. They do not represent either the ACT Assessment Reading Test or the WorkKeys
Reading for Information Assessment in isolation.

Content Emphasis and Reports

While the precise content on each year’s assessment will vary somewhat from year io year, the relative
emphasis on the State Goals and Illinois Learning Standards will not. The categories of assessment objectives
are described in the Reading Content Assessment Objective Categories on page 7. In addition to an overall
PSAE Reading score, an ACT Assessment Reading Test score, and a WorkKeys Reading for Information
Assessment score, as much information as possible will be reported.

Reading Assessment Structure
The reading portion of the PSAE is comprised of two components: the ACT Assessment Reading Test on Day
1 and the WorkKeys Reading for Information Assessment on Day 2. Each component contributes 50% to the

total PSAE Reading scale score.

Framework Structure
This document employs a general organizational structure designed for ease of use. Each State Goal for reading

is the main organizer, followed by the Illinois Learning Standards for English Language Arts within each of
these State Goals. Each assessment objective has a unique identifier with three components.

Example: 1.11.01

State Gol Grade Levl Ob]ecthber

The first component, “1, ” indicates the numbered State Goal as defined in the 1llinois Learning Standards. The
second component, “7J,” indicates the grade level. The third component, “01,” indicates that this is the first
assessment objective for this State Goal at this grade level.

lilinois Reading Assessment Framework for PSAE Grade 11 [ State Assessments Beginning Spring 2008




Cognitive Complexity
Cognitive complexity refers to the level of reasoning called for by an assessment objective. For example, some
assessment objectives require simple recall, while others may require more complex levels of reasoning and/or

application of knowledge and skills.

The ACT Assessment Reading Test will require students to derive meaning from several texts by (1) referring
to what is explicitly stated and (2) reasoning to determine implicit meanings. Specifically, questions will ask
students to use referring and reasoning skills to determine main ideas; locate and interpret significant details;
understand sequences of events; make comparisons; comprehend cause-effect relationships; determine the
meaning of context-dependent words, phrases, and statements; draw generalizations; and analyze the author’s or
narrator’s voice and method.

The WorkKeys Reading for Information Assessment will contain questions at progressive levels of complexity.
The questions require students to identify details and key concepts explicitly stated and implied; recognize
sequence of events and placement of steps in a procedure; understand simple to complex instructions and their
application; identify word meanings, including technical jargon, multiple meanings, and acronyms; and
generalize across texts and from text to similar situations.

Passage Selection
The ACT Assessment Reading Test measures reading comprehension. The assessment consists of prose

passages that are representative of the level and kinds of text commonly encountered in college freshman
curricula. Test questions do not test the rote recall of facts from outside the passage, isolated vocabulary items,
or rules of formal logic.

The WorkKeys Reading for Information Assessment measures the skills people use when they read and use
writien text in order to do a job. The written texts include memos, letters, directions, signs, notices, bulletins,
policies, and regulations. Tt is often the case that workplace communications are not necessarily well-written or

targeted to the appropriate andience.

lllinois Reading Assessment Framework for PSAE Grade 11 | State Assessments Beginning Spring 2006



Excerpt from /llinois Learning Standards'

The Ilinois Learning Standards for English Language Arts goals and standards were developed using the 1985 5
State Goals for Language Arts, various stete and national standards drafts, and local education standards
contributed by team members. Through the achievement of these goals and standards, students will gain
proficiency in the language skills that are basic to all learning, critical to success in the workplace, and essential
to life as productive citizens.

English language arts includes reading, writing, speaking, listening, and the study of literature. In addition,
students must be able to study, retain, and use information from many sources. Through the study of the English
language arts, students should be able to read fluently, understanding a broad range of written materials. They
must be able to communicate well and listen carefully and effectively. They should develop a command of the
language and demonstrate their knowledge through speaking and writing for a variety of audiences and
purposes. As students progress, a siructured study of literature will allow them to recognize universal themes
and to compare styles and ideas across authors and eras.

APPLICATIONS OF LEARNING

Through Applications of Learning, students demonstrate and deepen their understanding of basic knowledge
and skills. These applied learning skills cross academic disciplines and reinforce the important learning of the
disciplines. The ability to use these skills will greatly influence students’ success in school, in the workplace,

and in the community.

SOLVING PROBLEMS

Recognize and investigate problems; formulate and propose solutions supported by reason and evidence.
Solving problems demands that students be able to read and listen, comprehend ideas, ask and answer
questions, clearly convey their own ideas through written and oral means, and explain their reasoning.
Comprehending reading materials and editing and revising writing are in themselves forms of complex problem
solving. The ability to locate, acquire, and organize information from various sources, print and electronic, 1s
essential to solving problems involving research. In all fields—English language arts, mathematics, science,
social studies, and others, the command of language is essential in stating and reasoning through problems and
conveying results.

COMMUNICATING

Express and interpret information and ideas.

Communication is the essence of English language arts, and communication surrounds us today in many forms.
Individuals and groups of people exchange ideas and information—oral and written—at lunch tables, through
newspapers, magazines, radio, and television, as well as the internet. From the simplest, shortest conversations
to the most complex technical manuals, language is the basis of all human communication. A strong command
of reading, writing, speaking, and listening is vital for corumunicating in the home, school, workplace, and
beyond.

! Tilinois State Board of BEducation (1997). Illinois Learrning Standards
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USING TECHNOLOGY

Use appropriate instruments, electrenic equipment, computers and petworks to access information,
process ideas and communicate resubts.

Computers and telecommunications have become the basic means for creating messages and relaying
information. Audio and visual media are used for both creative and practical forms of communication. The use
of the internet is now commonplace among researchers, authors, farmers, and auto mechanics. Skilled use of
these technologies provides students with necessary opportenities to search and process information, be in touch
with experts, prepare documents, and learn and communijcate in new, more effective ways.

WORKING ON TEAMS

Learn and contribute productively as individuals and as members of groups.

In sports, the workplace, family and elsewhere, teamwork requires skill in the use of language. People must
speak clearly and listen well as they share ideas, plans, instructions, and evaluations. In researching and
bringing outside information to a team, individuals must be able to search, select, and understand a variety of
sources. Documenting progress and reporting results demand the ability to organize information and convey 1t
clearly. Those who can read, write, speak, and listen well are valuable contributors in any setting where people
are working together to achjeve shared goals.

MAKING CONNECTIONS

Recognize and apply connections of important information and ideas within and among learning areas.
The parts of English Janguage arts are closely interconnected. Reading and writing provide the means to receive
and send written messages. Likewise, listening and speaking enable people to receive and send oral information.
Speaking and writing are the creative components, while listening and reading are the receptive components of
language through which people access knowledge and demonstrate its applications. Proficiency in these skills
clearly supports learning in all academic areas.

illinois Reading Assessment Framework for PSAE Grade 11 | State Assessments Beginning Spring 2006



[ STATE GOAL 1: Read with nuderstanding and fluency.

Why This Goal Is Important: Reading is essential. It is the process by which people gain information and
ideas from books, newspapers, manuals, letters, contracts, advertisements, and a host of other materials. Using
strategies for constructing meaning before, during, and afier reading will help students connect what they read
now with what they have learned in the past. Students who read well and widely build a strong foundation for
learning in all areas of life.

STANDARD A
Apply word analysis and vocabulary skills to comprehend selections.

STANDARD 1B
Apply reading strategies to improve understanding and fluency.

STANDARD 1C
Comprebend a broad range of reading materials.

lilinois Reading Assessment Framework for PSAE Grade 11 | State Assessments Beginning Spring 2006




Reading Content Assessment Objective Categories
(PSAE Grade 11)

The ACT Assessment Reading Test and WorkKeys Reading for Information Assessment components will focus
on the following assessment objective categories of State Goal 1 Reading.

Standard 1A — Vocabulary Development
Words m Context
Stapdards 1B/1C - Reading Strategies
Stapdard 1C — Reading Comprehension
Literal or Simple Inference
Summarizing and Main Idea
Sequencing and Ordering
Drawing Conclusions Based on Evidence
Interpreting Instructions
Author’s Purpose and Design

Note: The reading portion of the PSAE is a combination of the ACT Assessment Reading Test component and
the WorkK eys Reading for Information Assessment component. Each component contributes 50% to the total

PSAE Reading scale score.

lllinois Reading Assessment Framework for PSAE Grade 11 I State Assessments Beginning Spring 2006
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Introduction to the Hlinois Writing Assessment Framework
Grades 3, 5, 6, and 8

The [llinois Writing Assessment Framework is designed to assist educators, test developers, policy
makers, and the public by clearly defining those elements of the Illinois Learning Standards that are
suitable for state testing. It is not designed to replace a local writing curriculum and should not be
considered a state writing curriculum. The Framework defines the writing content that will be assessed
in the Iinois Standards Achievement Test (ISAT) beginning with the 2006-2007 school year.

Assessment Objectives

The Framework contains assessment objectives, clear and concise statements of testable material at
each grade level. Each assessment objective aligns to the [ilinois Learning Standards and, in some
cases, 1o the Performance Descriptors posted on the Illinois State Board of Education Web site
(www.isbe.net/ils). Each year’s assessment will measure a sample of the content in the Framework
with sufficient overlap from year to year to allow for annual comparisons. The assessment objectives
listed for each grade level may be measured on any given assessment in any given year. One should
not presume that every objective will be measured every year. The Framework communicates the
range of objectives that may be assessed at a given grade level.

Content Emphasis

While the precise content on each year’s tests will vary from year to year, the relative emphasis on the
State Goals and Illinois Learning Standards will not. The proportion of each year’s tests devoted to
each category is clearly specified in the Reading Content Category Table on page 6. These percents are
estimates used to guide the general distribution of items throughout the test. In addition to overall
scores, as much information as possible will be reported for each content category, making the data
useful for diagnostic analysts.

Framework Structure

This document employs a general organizational structure designed for ease of use. The State Goal for
writing is the main organizer, followed by the Illinois Learning Standards for writing within this State
Goal. Each assessment objective has a unigue identifier with three components.

Example: 3.5.01

State Goal Grade Level

The first component, “3, ” indicates the numbered State Goal as defined in the Illinois Learning
Standards. The second component, “3, ” indicates the grade level. The third component, “01,”
indicates that this is the first assessment objective for this State Goal at this grade level.

Objective Number |

Hiinois Writing Assessment Framework for Grades 3, 5, 6, and 8 | State Assessments Beginning Spring 2007 3



Cognitive Complexity

Cognitive complexity refers to the level of reasoning called for by an assessment objective. For
example, some assessment objectives require simple recall, while others may require more complex
levels of reasoning. Writing requires students to apply knowledge and skills; therefore, writing tests

address higher-level cognitive skills.

Populations
Unless exempted by law, all eligible public school students in grades 5 and 8 will take the ISAT

writing test beginning with the spring of 2007. Sixth graders will take the test beginning with the
spring of 2008, and third graders will take the test beginning with the spring of 2009.

lliinols Writing Assessment Framework for Grades 3, 5, §, and 8 | State Assessments Beginning Spring 2007
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Excerpt from /llinois Learning Standards'

The IHlinois Learning Standards for English Language Arts goals and standards were developed using
the 1985 State Goals for Language Arts, various state and national standards drafts, and Jocal
education standards contributed by team members. Through the achievement of these goals and
standards, students will gain proficiency in the language skills that are basic to all learning, critical to
success in the workplace and essential to life as productive citizens.

English language arts includes reading, writing, speaking, listening and the study of literature. In
addition, students must be able to study, retain and use information from many sources. Through the
study of the English langnage arts, students should be able to read fluently, understanding a broad
range of written materials. They must be able to communicate well and listen carefully and effectively.
They should develop a command of the language and demonstrate their knowledge through speaking
and writing for a variety of audiences and purposes. As students progress, a structured study of
literature will allow them to recognize universal themes and to compare styles and ideas across authors
and eras.

APPLICATIONS OF LEARNING

Through Applications of Learning, students demonstrate and deepen their understanding of basic
knowledge and skills. These applied learning skills cross academic disciplines and reinforce the
important learning of the disciplines. The ability to use these skills will greatly influence students'
success in school, in the workplace and in the community.

SOLVING PROBLEMS

Recognize and investigate problems; formulate and propese solutions supported by reason and
evidence.

Solving problems demands that students be able to read and listen, comprehend ideas, ask and answer
questions, clearly convey their own ideas through written and oral means, and explain their reasoning.
Comprehending reading materials and editing and revising writing are in themselves forms of complex
problem solving. The ability to locate, acquire and organize information from various sources, print
and electronic, is essential to solving problems involving research. In all fields-—English language arts,
mathematics, science, social studies, and others, the command of language is essential in stating and
reasoning through problems and conveying results.

COMMUNICATING

Express and interpret information and ideas.

Communication is the essence of Fnglish language arts, and communication swrrounds us today in
many forms. Individuals and groups of people exchange ideas and information—oral and written—at
Junch tables, through newspapers and magazines, and through radio, television and on-line computer
services. From the simplest, shortest conversations to the most complex technical manuals, language is
the basis of all human communication. A strong command of reading, writing, speaking and listening
is vital for communicating in the home, school, workplace, and beyond.

! Tilinois State Board of Education (1997). lllincis Learning Standards



USING TECHNOLOGY

Use appropriate instruments, electronic equipment, computers and networks to access
information, process ideas and communicate resulis.

Computers and telecommunications have become basic means for creating messages and relaying
information. In offices and homes, people write using word processors. Audio and visual media are
used for both creative and practical forms of communication. The use of on-line services is now
commonplace among researchers, authors, farmers and auto mechanics. Skilled use of these
technologies provides students with necessary opportunities to search and process information, be
touch with experts, prepare documents, and Jeamn and communicate in new, more effective ways.

WORKING ON TEAMS

Learn and contribute productively as individuals and as members of groups.

In sports, the workplace, family and elsewhere, teamwork requires skill in the use of language. People
must speak clearly and listen well as they share ideas, plans, instructions and evaluations. In
researching and bringing outside information to a team, individuals must be able to search, select and
understand a variety of sources. Documenting progress and reporting results demand the ability to
organize information and convey it clearly. Those who can read, write, speak and listen well are
vaiuable contributors in any sefting where people are working together to achieve shared goals.

MAKING CONNECTIONS

Recognize and apply connections of important information and ideas within and among learning
areas.

The parts of English language arts are closely interconnected. Reading and writing provide the means
to receive and send written messages. Likewise, listening and speaking enable people o receive and
send oral information. Speaking and writing are the creative components, while listening and reading
are the receptive components of language through which people access knowledge and demonstrate its
applications. Proficiency in these skills clearly supports learning in all academic areas.

| STATE GOAL 3: Write to communicats for a variely of plirposes.”

Why this goal is important: The ability to write clearly is essential to any person’s effective
communication. Students with high-level writing skills can produce documents that show planning and
organization, and effectively convey the intended message and meaning. Clear writing is critical to
employment and production in today’s world. Individuals must be capable of writing for a variefy of
audiences in differing styles, including standard rhetorical themes, business letters and reports,
financial proposals, and technical and professional communications. Students should be able to use
technology to enhance their writing proficiency and to improve their career opportunities.

STANDARD 3A
Use correct grammar, spelling, punctuation, capitalization, and structure.

STANDARD 3B
Compose well organized and coherent writing for specific purposes and audiences.

STANDARD 3C
Communicate ideas in writing to accomplish a variety of purposes

iHiinols Writing Assessment Framework for Grades 3, 5, 6, and B | Siate Assessments Beginning Spring 2007 &6




Writing Content Category Table

Grade

State Goal 3 — Writing

3%

Gramimar and Sentence Structure 4% 4% 4% 4%
Spelling 2% 2% 2% 2%
Punctuation and Capitalization 3% 3%

Expository

Focus 18% 18%
Support 18% 18%
Organization 18% 18%
Integration 37% 37%

Persuasive 455% | 455%
Focus 9% 9%
Support 9% 5%
Organization 9% 9%
Integration 18.5% 18.5%

Narrative 45.5% 45.5%
Focus 9% 5%
Elaboration 9% 5%
Organization 9% 5%
Integration 18.5% 18.5%

Total | 100% 100% 100% 160%
Hinocis Writing Assessment Framework for Grades 3, 5, 6, and 8 | Stafe Assessments Beginning Spring 20607 7
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Introduction to the IHlinois Writing Assessment Framework
PSAE Grade 11

The Hlinois Writing Assessment Framework for PSAE Grade 11 is designed to assist educators, test
developers, policy makers, and the public by clearly defining those elements of the Illinois Learning
Standards that are assessed by the Prairie State Achievement Examination (PSAE).

The Writing Assessment Framework provides the following:

e Clarity for students, parents, and teachers regarding the knowledge and skills that are
measurable on Illinois’ large-scale state assessments;

» Focus on core content, without encouraging excessive narrowing of curriculum or instruction;
and

s Thorough coverage of the subject domain as it will be assessed, as opposed to just providing
sample benchmarks.

The Writing Assessment Framework provides the specifications for the content of the PSALE. Students
who are competent in the knowledge and skills outlined within the Framework should perform better
than students who are not. As both the current and future assessments are designed to measure the
Illinois Learning Standards, using the Writing Assessment Framework in curriculum and instructional
design will provide valuable guidance to educators and students.

Assessment Objectives

The Writing Assessment Framework is presented through a list of assessment objectives, which are
clear and concise statements of testable material. Each assessment objective was derived from the
Illinois Iearning Standards and Benchmarks, and in some cases the Performance Descriptors
(www.isbe.net/ils). Due to practical limitations, each year’s assessment will measure a sample of the
content in the Writing Assessment Framework. Each year’s assessment will sample a different subset
of the content, and there will be sufficient overlap from year to year to allow annual comparisons.

Writing Assessment Structure

The writing portion of the PSAE is comprised of two components: the ACT English Test on Day 1 and
the ACT Writing Test also on Day 1. Each component contributes 50% to the total PSAE Writing scale
score.

Content Emphasis and Reports

While the precise content on each year’s assessment will vary slightly from year to year, the relative
emphasis on the different categories and subcategories of content will not. The proportion of each
year’s assessment devoted to each of the categories of assessment objectives is clearly specified in the
Writing Content Category Table. In addition to an overall PSAE Writing score, ACT English Test and
ACT Writing Test scores, and a combined ACT Writing score, as much information as possible will be

reported.

Hiinois Writing Assessment Framework for PSAE Grade 11 | Stafe Assessments Beginning Spring 2007 2




Cognitive Complexity

Cognitive complexity refers to the level of reasoning called for by an assessment obj ective. For
example, some assessment objectives require simple recall, while others may require more complex
levels of reasoning and/or application of knowledge and skills. The cogpitive complexity called for by
each assessment objective is implicit within the objective. The Writing Assessment Framework is

designed to ensure that a substantial proportion of the assessment addresses higher-level cognitive
skills.

Framework Conventions

This document uses a number of conventions, including symbols, abbreviations and a general
organizational structure designed for ease of use.

The following conventions are used throughout the Writing Assessment Framework:
s Numbering of Assessment Objectives
Each writing assessment objective has a umique identifier with three components.

Example: 3.11.01

arning Goal | rade Objective Number

State Le

The first component, “3, ” indicates the numbered State Learning Goal as defined in the Iliibois
Learning Standards. The second component, “1J, ” indicates the grade level. The third
component, “07,” indicates that this is the first assessment objective for this goal at this grade
level.

Conclusion

The Writing Assessment Framework for grade 11 describes the student knowledge, skills, and abilities
that may be assessed on the PSAE. The Framework provides an informative documnentation of the test
design and construction criteria. The Illinois State Board of Education intends this document to be of
assistance to educators, test developers, policy makers and the public.
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Excerpt from lilinois Learning Standards'

The Illinois Learning Standards for English Language Arts goals and standards were developed using
the 1985 State Goals for Language Arts, various state and national standards drafts, and local
education standards contributed by team members. Through the achievement of these goals and
standards, students will gain proficiency in the language skills that are basic to all learning, critical to
success in the workplace and essential to life as productive citizens.

English language arts includes reading, writing, speaking, listening and the study of literature. In
addition, students must be able to study, retain and use information from many sources. Through the
study of the English language arts, students should be able to read fluently, understanding a broad
range of written materials. They must be able to communicate well and listen carefully and effectively.
They should develop a command of the language and demonstrate their knowledge through speaking
and writing for a variety of andiences and purposes. As students progress, a structured study of
literature will allow them to recognize universal themes and to compare styles and ideas across authors
and eras.

APPLICATIONS OF LEARNING

Through Applications of Learning, students demonstrate and deepen their understanding of basic
knowledge and skills. These applied learning skills cross academic disciplines and reinforce the
important learning of the disciplines. The ability to use these skills will greatly influence students'
success in school, in the workplace and in the community.

SOLVING PROBLEMS

Recognize and investigate problems; formulate and propose solutions sepported by reason and
evidence.

Solving problems demands that students be able to read and listen, comprehend ideas, ask and answer
questions, clearly convey their own ideas through written and oral means, and explain their reasoning.
Comprehending reading materials and editing and revising writing are in themselves forms of complex
problem solving. The ability to locate, acquire and organize information from various sources, print
and electronic, is essential to solving problems involving research. In all fields—FEnglish language arts,
mathematics, science, social studies, and others, the command of language is essential in stating and
reasoning through problems and conveying resulis.

COMMUNICATING

Express and interpret information and ideas.

Communication is the essence of English language arts, and communication surrounds us today in
many forms. Individuals and groups of people exchange ideas and information—oral and written-—at
lunch tables, through newspapers and magazines, and through radio, television and on-line computer
services. From the simplest, shortest conversations to the most complex technical manuals, language is
the basis of all human communication. A strong command of reading, writing, speaking and listening
is vital for communicating in the home, school, workplace, and beyond.

' Nlinois State Board of Education (1997). Jllinois Learning Standards
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USING TECHNOLOGY

Use appropriate instrmuments, electronic equipment, computers and networks to access
information, process ideas and communicate results.

Computers and telecommunications have become basic means for creating messages and relaying
information. In offices and homes, people write using word processors. Audio and visual media are
used for both creative and practical forms of communication. The use of on-line services is now
commonplace among researchers, authors, farmers and auto mechanics. Skilled use of these
technologies provides students with necessary opportunities to search and process information, be in
touch with experts, prepare documents, and learn and communicate in new, more effective ways.

WORKING ON TEAMS

Learn and contribute productively as individuals and as members of groups.

In sports, the workplace, family and elsewhere, teamwork requires skill in the use of language. People
must speak clearly and listen well as they share ideas, plans, instructions and evaluations. In
researching and bringing outside information to a team, individuals must be able to search, select and
understand a variety of sources. Documenting progress and reporting resuits demand the ability to
organize information and convey it clearly. Those who can read, write, speak and listen well are
valuable contributors in any setting where people are working together to achieve shared goals.

MAKING CONNECTIONS

Recognize and apply connections of important information and ideas within and among learning
areas.

The parts of English language arts are clesely interconnected. Reading and writing provide the means
to receive and send written messages. Likewise, listening and speaking enable people to receive and
send oral information. Speaking and writing are the creative components, while listening and reading
are the receptive components of language through which people access knowledge and demonstrate its
applications. Proficiency in these skills clearly supports learning in all academic areas.

Why this goal is important: The ability to write clearly is essential to any person’s effective
communication. Students with high-level writing skills can produce documents that show planning and
organization, and effectively convey the intended message and meaning. Clear writing is critical to
employment and production in today’s world. Individuals must be capable of writing for a variety of
andiences in differing styles, including standard rhetorical themes, business letters and reports,
financial proposals, and technical and professional communications. Students should be able to use
technology to enhance their writing proficiency and to improve their career opportunities.

STANDARD 3A
Use correct grammar, spelling, punctuation, capitalization, and stracture.

STANDARD 3B
Compose well organized and coherent writing for specific purposes and audiences.

STANDARD 3C
Communicate ideas in writing to accomplish a variety of purposes.
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Writing Content Category Table

(PSAE Grade 11)

Goal 3 — Writing

Day 1
ACT English
Test

Day 1
ACT Writing

Test

Grammar and Sentence Structure

0%

Writing Prompt (Standards B/C)

Punctuatlon 14% 0%
Cﬁmpﬁsﬁmn T R 48% U 100%
Organu:anon and Paragraphs (Standard B) 48% 0%
0% 100%

Note: The writing portion of the PSAE is a combination of the ACT English component and the ACT

Writing component. Each component contributes 50% to the total PSAE Writing scale score.
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. Project CRISS Principles & Philosophy

Theorefical Base. To enhance student learning, CRISS employs several comcepts, drawn

from cognitive psychology and brain research, First, stndents nead to be aware of how

- they learn. They must selfmonitor their learning to identify which strategies are the most

effective for a given set of learning materials. Second, students must be zbje io integrate
€W information with prior knowledge. And third, students need to be actively imvolved in

their own learning by discussing, writing and organizing. These behaviors need o be

taught by content teachers to maximizs the acquisition of course information.

CRISS strategies are designed 1o develop thoughtful and independent readers and

* leamners. Fortunately, during the last 20 years, thers has been explosive growth in
wnderstanding the processes which lead to thoughtful readers. The foliowing key

. principles drawn from this cognitive and social Jearning research lay the foundation for

© 20022006 Project CRISS Project CRISS and for the practical strategies found in the workshop and text

1. The concept of metacognition is the foundation of Project CRISS. Sindents who
achieve well in school have heightened metacognition and a repertoire of self-regulatory
behaviors. They know when they have understood, and they know how o employ a
variety of straiegies to attain meaning (Paris, Wasik and Turner, 1991; Michenbharm and
Biemiller, 1998).

2. Background knowledge is a powerful determinant of reading comprehension. Readers
interpret text based on their own background or prior knowledge. Researchers tell us that
Integrating new information with prior knowledge is at the heart of cornprehension. The
richer our background, the richer is our comprehension. The more we bring to a reading
situation, the more we can take away (Pearson and Fielding, 1991; Pressiey, 2000).

3. Reading for specific purposes positively influences comprehension {Narvaez, 2002).
Also, orienting students to read or listen for specific information in a text influences what
they recall (Pichert and Anderson, 1977; Anderson and Pichert, 1978). To be stiategic,
metacognitive readers, stndents must set their reading goals before reading. In this way,
they can easily bring out appropriate background knowledge and momnitor their learming to
assure they have reached their comprehension goals.

4. Good readers are actively involved in making sense of their reading. Learning happens
when students actively process information through writing, talking, and transforming by
using a variety of organizing strategies (Duke and Pearson, 2002; Keene and Zimmerman,
1997). Whenever we teach, we think about ways 10 actively involve our students.
Moreover, thinking about active involvement has led to changes in our own conceptions
about teaching. We aren’t on stage very much, giving our lectures or asking hundreds of



guestions. Instead, our students are engaged in their learning and in the process, they leam
content more effectively.

5, Students need many opportunities to discuss with one apother. Learning is an active,
constructive process and a social, interpersonal process. Work in brain research highlights
the importance of stndents interacting with one anotber. Students creats meaning by
transforming information and by building their owa comnsctions. Discussion is essential
to these constructive processes (Muih and Alverman, 1999). Weliveima social world and
learn by interacting with others (Goldenberg, 1994; Wilkinson and Silliman, 2000). By
pooling our understanding and talking about what we think we know, we develop deeper
understandmgs. ’

6. Students need many opportunities to write about what they are leamning. Writing is
integral 1o all Jearning (Santa and Alvermann, 1991; Blanchard and Ogle, 2001). Each of
s writes to understand. Tt is a way of knowing. If we can explain things to ourselves and
others, we can claim knowledge as our own. Writing forces organization. It helps us o
see clusters of information and hierarchies of ideas. It also helps s become
metacognitive. Because it is such a powerful vehicle for learning and thinking, itis
integrated into practically every component of Project CRISS.

7. Good readers know a variety of ways 1o organize information for learning. The past
thirty vears of research in cognitive psychology as well as more recent research about
brain physiology have demonstrated that learning and memory depend upon transforming
information (Jenser, 1998). The more organized, the better rememberad. Throueh Project
CRISS, stadents learn flexible ways for processing information, including strategies such
2s Power Thinking, selective underlining, two-column notes, and concept mapping. They
Jearn multiple ways to be strategic, metacognitive readers and learners.

8. Good readers and writers have an intuitive undersianding of the euthor’s crafi. They
know how text structure aids comprehension. Strong research supports this idea that
knowledge of expository and narrative text structures plays au important tole in
comprehension (Goldman and Rakestraw, 2000).

9. Students leam to become strategic when teachers teach these processes directly through
explanation and modeling. Most stadents do not know how to iearn. We have to show
themn how. When introducing a new strategy, we need to take the stage. We show, tell,
model, demonstrate, and explain not only the content, but the process of active learning.
Duffy and his colleagues learned from their research that the process of teacher modeling
and guided practice leads to pronounced effects in the improvement of comprehension
(2002).

10. Students come to znrderstand by attacking a topic in a variety of ways. Our
conception of understanding goes beyond knowing the spscific information in a plece. It
is a matter of being able to do a variety of “thinking” activities with a topic, such as
explaining, finding examples, producing evidence, generalizing, and representing the
topic in a new way (Perkins and Blyth, 1994). CRISS sirategies are designed to help




stondents build understanding. We want our students to camry out a variety of learning
activities, that not only show understanding of a fopic, but aid students in advancing a
topic beyond what they already know.

. Project CReating Independence through Studert-owned Sirategies (CRISS)
" promises to give you a “grocery store” of ideas which “operationalize” the
“above principles and philesophy. Choose those that make the most sense for
¥ you, You aren’t going to put everything in the cart. As you walk down the
sisles think about how thess ideas can be adapted to your own situation. Add your own
ingredients, Change strategies to fit your various domains whether it 1s 2 science lab, &
hands-on activity in mathematics, a field twip, or 2 short story. Take what we offer. Shape
it. Mold it. Give stadents control, so they leave your classroom with knowledge and
power over their own learming.
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Project CRISS (CReating Independence through Siudent-owned Sirategies) was
created 1o help students better organize, understand, and retain cowrse information. In
short, students receiving the CRISS method of instruction will "LEARN HOW 70
LEARN".

History of Project CRISS

The CRISS program was developed in the Kalispell School District in Kalispell,
Montana, in 1979. The feachers wrote the program under the direction of Dr. Carol
Santa, District Reading Coordinator. The program became a state validated
demonstration site in 1982 and a nationelly validated project for grades 10 through 12
in 1985. In 1993 the validation was expanded to include grades 4-12. The NATIONAL
DIFFUSION NETWORK (NDN} provided funding for CRISS from 19835 through

» 1696, when NDN funding was eliminated by Congress. Many teachers in districts

throughout the country have readily adapted ideas from CRISS mn their classrooms.

Project CRISS Methods of Instruction

Students learn to become strategic when teachers teach the process of learning directly
through explanation, modeling, reflection. Most students do not know how to learn.
Teachers have to show them how. When introdocing a new sirategy, teachers need to
take the stage. They show, tell, model, demonstrate, and explain not only the content,
but the process of active learning. As the stndent learns, there is a gradual release of
responsibility from the teacher to the student.

The first part is an explanation of what the strategy is and why students use it to
improve their comprehension and retention. 1f the students do not know why they are
performing an activity, they rarely repeat the behavior on their own.

The second part is modeling or & demonstration and discussion of the procedures for
doing the strategy. During this part, teachers model or ask students to model how to
do a particular task. They discuss, demonsirate, and think aloud while modeling. After
the teacher has modeled a particular strategy, students have opportunities to practice
with guidance and feedback.

Finally, students are asked to reflect on the learning process. They are encouraged to
talk about how the strategy worked for them and if they found it to be personally

effective.

In the CRISS manual and training session, the introduction of most strategies follows
this instructional sequence.

« Hxplanation, modeling, and reflection

« Support and Extensions

B -







VISION

o To create independence
b through student-owned
strategi
e MISSION

z% o provide a research-based,
g national support system to
% educators throughout the
student-centered teaching,
independent learning, and
% student achievernent

G

TEACHERS PLAN FOR IN-DEPTH LEARNING.
¢ TEACHERS GUIDE AND FACILITATE STUDENT %

LEARNING. ;
0 STUDENTS RELATE NEW KNOWLEDGE TO
WHAT THEY ALREADY KNOW OR HAVE EX-
PERIENCED.

0 STUDENTS INVOLVE THEMSELVES IN LEARN-
ING THROUGH WRITING, ORGANIZING, AND

R R

A

T R R
P’l ject

%ﬁ Su’te"z 49 § DISCUSSION. -
2 40 Second Street East j? ¢ STUDENTS MONITOR THEIR LEARNING AND &
; Kalispell, MT 59901 s KNOW WHAT TO DO WHEN THEY HAVE PROB-

© (106) 758-6440 § LEMS WITH COMPREHENSION.

;ﬁ% criss@projecicriss.com @ ¢ STUDENTS ARE IN CHARGE OF THEIR OWN

# www.projectcriss.com g LEARINING AND KNOW A VARIETY OF STRATE-

@ = GIES TO MEET DIFFERENT LEARNING TASKS.
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CRISS® Strategie Learning Plan

Enduring Understandings
Process:

Content:

Assessment:

Content (written text, video, lecture, visuals, etc.):

Preparing for Understanding (bringing out and building background knowledgg, setting
purposes for learning):

Engaging Students with Content and Transforming Information:




| “How the Waste Was Won”
CRISSSM Strategic Learning Plan

Enduring Understandings:

® Process: To engage students in actively transforming information while listening.
@® Content:  To examine various ways to protect the environment.
Assessment;

Problem-Solution essay

Content (written text, video, lecture, visuals, etc):
Video: “How the Waste Was Won”

Preparing for Understanding:
© Anticipation Guide, pp. 90-92
®  Problem—Solution Notes, pp.130-136

Engaging Students with Content and Transforming Information:
® Problem—Solution Notes (modified)

&  Anticipation Guide revisited

® One-Sentence Summaries, pp. 111-113

Reflecting on Content and the Learning Processes:

Metacognition: How did you evaluate your comprehension?

Background Knowledge: Did I assist you in thinking about what you already knew?

Purpose Setting: Did you have clear purposes?

Active Involvement: How were you actively engaged?

Discussion: How did discussion clarify your thinking?

Writing: How did you use writing to help you learn?

Transformation: What were the different ways you transformed information? How did this help you?
Teacher Modeling: Did I do enough modeling?

9RO COIP®O
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Reflecting on Content and the Learning Processes. Ask your students the following

questions:

®© @0 @& Q

you?

@ @

Metacognition: How did you evaluate your comprehension?
Background Knowledge: Did 1 assist you in thinking about what you already knew?
Purpose Setting: Did you have clear purposes?

Active Involvement: How were you actively engaged?
Discussion: How did discussion clarify your thinking?
Writing: How did you use writing to help you learn?
Transformation: What were the different ways yoﬁ transformed information? How did this help

Teacher Modeling: Did I do enough modeling?

Alphabetical Listing of Project CRISS™ Strategies:

ABC Brainstorming

Anticipation Guide

Carousel Brainstorming

Cause—Effect Two-colimn
Notes

Concentric Circle
Discussion

Concept of Definition Map

Conclusion—Support Notes

Content Frames

Context Clues (Used with
Vocabulary Words)

Contrast and Compare Chart

Discussion Web

Double-entry Reflective
Journals

Frayer Model

Free-Write Entries

History—-Change Frame

Hypothesis—Evidence

Know—Want to Know—Learn
Plus (K-W-L Plus)

- Magnet Summaries

Main Idea-Detail Notes

Mental Imagery
Mind Streaming _
One-sentence Sumumaries
Pattern Puzzles
Persuasive Paragraph
Picture Notes
Power Thinking
Pre- and Post-reading Maps
Problem Analysis
Problem—Solution—
Consequences
Problem—Solution Notes
Problem-Solving Organizer
Process Notes
Proposition—Support
Question—Answer
Relationships (QARs)
Questioning the Author (QtA)
RAFT
Read-and-Say-Something
Read-Recall-Check—
Summarize
Roles Within Cooperative
Teams

Selective Underlining or
Highlighting
Semantic Feature Analysis

- Sentence & Word Expansion

Spool Papers
Sticky-note Discussions
Story Plans
Summarizing

~ Think—Pair—Share

Three-Minute Pause

Triangular Comparison
Diagram

Twelve-Minute Study

Venn Diagram

Vocabulary Flash Cards

Vocabulary Mapping

Word Combining (Formerly
Sentence Synthesis)

Word Elaboration (Formerly
Capsule Vocabulary)

Writing Templates (Formerly
Framed Paragraphs)

You Ought to Be in Pictures




Name:

Grade:

Date:

STRATEGIES / TECHNIQUES / ACCOMODATIONS

Strategies/Techniques/Accomodations

List/Explain

LAdditionai Time (test/assignments, respond physically
to AT requests)

Reduced # of problems

Visuat Cues (picioriai schedules, Mayer/Johnson
boardmaker, photos, lights-on/off)

Auditory Cues (songs)

Gesture cuses/signs

Repetitive Activities (predictable schadules)

Review previcusly learned skills

Shorter class periods

Small groups

One to One assistance

Have students repeat rulesfinstructions

Frequent positive reinforcement schedule

Modeling/Rehearsal/ of appropriate behaviors

Phonetic annunciation of letters (spelling)

Association skills {short a=apple)




STRATEGIES / TECHNIQUES / ACCOMODATIONS

Strategies/Techniques/Accomodations

List/Explain

Graph paper for alignment of #'s

{Multiplication charis

Calculator

Visual Aids (written prompts, pictures, graphic
organizers, piciorial schedules, maps, manipuiators)

1Adapted materials (adapt stamps, aliemative writing
maieriats, bikes, computer, AT, books w/adapted pags
turners)

Augmentative devices (fouch window, switches)

Assisitive Technology (Big Mack, 2-Plate, 3-4 Plate,
switch step by step, fouch’screen computer)

Parent contact on a regular basis (daily book, phong)

Aliernate response modzss

Manipuiatives to demonstrate content

Advance organizers (Board Maker, social stories)

Computer based instructions (high interest materiais)

Peer tutoring

Work Environment {work-brezk routine, preferenital
seating

£




STANDARD ACCOMODATIONS

The following accommodations may be necessary for this student io be successful in the
classroom:

Examination and quizzes may be given orally.
Reading assignments should be presented on cassette tapes.

Reversals and transpositions of letters and numbers should not be marked wrong.
Instead, reversals or transpositions should be pointed out for correction.

Recognize and give credit for student’s oral participation in class.
Provide extra test time.
Provide extra assignment time.

Student should be allowed and encouraged to tape classroom lectures or
discussions.

Provide class notes for student.

Utilize peer tutoring, whenever possible.

Avoid placing the student under pressure of time or competition.
Accept homework papers typed by the student.

Accept homework papers dictated by him/her and recorded by someone else, if
need be.

Quietly repeat directions to him/her after they have been given to the class; then
have hinmv/her repeat and explain directions to you.

Do not return handwritten work to be copied over; paper is often not improved
and the student feels increased frustration.

Let him/her dictate themes or answers to questions on a cassette tape.

Accompany oral directions with written directions for student to refer to {on
chalkboard or paper).

Preferential or proximity seating may be of assistance.
Special textbook accommodation is needed (i.e. typed, large print)
Teacher aide

Other




STUDENT DoB

DATE - -

The following adaptations are appropriate and necessary for this student. Check all that apply.

Pacing

_____Extend time requirements

___ Vary activity often

.. Allow breaks

_____ Omit assignments requiring copy in timed situation

_____ School texts sent home for summer preview

____ Home set of texis/materials for preview/review
Other

_Environment

__ Preferential seating

____ Planned seating: ___ Bus ___ Classreom ___ Lunchroom
__Audiiorium

_____ Alter physical room arrangement

_____ befine areas concretely

_____ Reduce/minimize distractions:

_Visual __ Auditory
____Spatial ____ Movement
____Teach positive rules for use of space
Other:
Presentation of Subject Matter
_____Teach to student's leaming style
. VMisual ____ Auditory
____ Tactite _ Mulii
____Modsl _____ Expereniial Leaming

_____Individual/small group instruciion

____ Tape lectures/discussion for replay
_____ Provide notes

_____Functionat application of academic skills
____ Present demonstrations (model)

. Utililize manipulative

_____ Emphasize critical information
Pre-igach vocabulary

Make/use vocabulary files

Reduce language level or reading level of assignment
Use cooperative iearning

Use peer buddies or tutors

Other:

1

E

_____Arrangement of material on page

_____Taped fexts and/or other class materials

- Highlighted texts/study guides

____Use supplementary materials

___ Notetaking assistance : carboniess or xerox copy of notes
of classmate

_____Type teacher material

____Decrease difficuly level

___ Shoerten assignment

... Reduce pencil and paper tasks

_____ Read or tape record directions to sfudent

_____Give extra cues or prompts

_____ Aliow student to record or type assignment

_____ Adapt workshests, workbooks

____ Utilize compensatory procedures by providing alternate
assignment/strategy when demands of class conflict
with siudent capabilities

_____ Avoid penalizing for spelling erors/sioppy papers/
penmanship
Other:

E

______Visual daily scheduie

__ Calendars

_____Check often for understanding/review
_____Request parent reinforcement

_____Have student repeat directions
_____Teach study skills

____ Use study sheets to organize material
_____ Design/write/use Jong term assignment imelines
__ Review and practice in real situations
_____ Plan for generalization

. Teach skill in several settings/environment

Other:

Testing Ad -
Oral Short answer
Taped Muliiple Cholce
Read iest to student Modify format

____ Preview language ____ Shorten length

of test questions _____ Allow demonstration of knowledge
. Test administered by resource person
_._ Extend time frame

Other:

E

____Peerbuddies

____ Pseriutoring

_____ Struciure aciivities to create opportunities for social
interaction

____ Focus on social process rather than activity/end product

____ Struciured, shared experiences in schoof, extracurricular

_____ Partial participation

____Cooperative lzarning groups

_ largeprint ____Use muliiple/rotating peers

_____ Special Equipment: Teach friendship skills/sharing/negotfiation
____ Electric typewriter __ AAC device ___ Teach social communication skills
___ GCaleulator ____ electronic __ Greetings Conversation
. Computer ____homemade furntaking
_____Video recorder _____ Tel. adaptations ___ Sharing Negotiation

Other: Tape recorder Other;
_____ @Give dirsctions in small, distinct steps . Verbal
{written/picturefverbal} __ Non-verbat

Use written backugp for oral directions

_____ Positive reinforcement
____Concrete reinforcement, e.g.
_____Pianned motivating seguences of activities
____Reinforce initiation
_____Offer choice
____ Use strengthiinterests often

Other:

This document was developed and disseminated by the Center for School and Community Integrafion (CSCl} located at the
Institute for the Study of Developmental Disabilities (ISDD). 2853 E. 10th St., Bicomington, IN 47401. Phone: 813-855-6508. The

ISDD is The University Afflictaed Program of Indiana.




Summary of Major Provisions Page 1 of 8

Summary of Major Provisions of the

Individuals with Disabilities Education Act of 2004

The Individuals with Disabilities Education Act (IDEA) was last reauthorized in 1997. We

have since learned a great deal more about what it takes to make IDEA work. What it takes to
better educate and measure progress of students with disabilities. What it takes to make sure
schools are doing their part to see every child succeed. What it takes to make sure parents are
involved in their child’s education and have a voice in the decisions that affect their child's
learning.

The Individuals with Disabilities Education Act of 2004 will modernize and improve the

IDEA for students with disabilities, their parents, teachers and other school personnel, and school
districts by:

1)

Doing What It Takes To Improve Accountability for Educating Students with
Disabilities:

« Emphasizes the goal of improving academic achievement and functional performance
within a child’s individualized education program (IEP}.

» Ensures that States include students with disabilities who take alternate assessments
in their State No Child Left Behind Act accountability systems.

s Provides for a national study of valid and reliable alternate assessment systems and
how alternate assessments align with state content standards.

s Ensures that local educational agencies measure the performance of students with
disabilities on State or district-wide assessments, including alternate assessments aligned
to the State’s academic content standards or extended standards.

» Requires that, to the extent possible, all alternate assessments utilized incorporate
universal design principles.

« Requires states to report, with the same frequency they report on assessments of non-
disabled students, the number of children with disabilities participating in both regular and
alternate assessments and the results of these assessments,

» Improves data collection, including requiring the disaggregating of suspension and

http.//fwww.casecec.org/idea/summary.htm 10/28/2006






Summary of Major Provisions Page2 of 8

expulsion data by race, along with the requirement that graduation rates of students with
disabilities be cataloged along with drop-out rates for students with disabilities - painting a
more accurate picture of student achievement.

e Clarifies the IEP team’s role in determining whether a child with a disabiiity should
take regular assessments with or without accommodations, or alternate assessments,
consistent with State standards governing such determinations.

e Reguires states to adopt policies and procedures, if they don’t have any currently, to
prevent the disproportionate representation by race or ethnicity of students in special
education,

s Requires states who use funds for early intervening purposes to catalog the number of
children served and how many of these students went on to special education.

Doing What It Takes to Expand Services to Students with Disabilities:

e Expands definition of related services to be provided to students with disabilities to
include school nurse services and interpreting services, in addition to current law services
including speech-language, physical and occupational therapy, and psychological services.

e Improves services for homeless and foster care students with disabilities who
frequently transfer from one school to another during a year, including clarifying the
consent process when a parent or guardian is absent.

s Provides for the establishment of a National Instructional Materiais Access Center to
provide schools with a streamlined way to obtain instructional materials for blind or
visually impaired students and eliminate the lengthy delay in obtaining textbooks these
students typically experience

s Requires early intervention services provided to children age 0-3 with a developmental
delay in their physical, cognitive, communication, social or emotional or adaptive
development.

s Increases the focus of early intervention services on achieving school readiness, by
incorporating science-based pre-literacy, language, and numeric skills work.

e Requires states to set a rigorous developmental delay standard that triggers eligibility
for early intervention services in every state, including @ new mandate to serve infants
who are abused, neglected, drug-exposed or exposed to viclence.

2) Doing What It Takes To Implement, Monitor, and Enforce the Act:

s Provides the Secretary and the States with greater authority and new tools to
implement, monitor, and enforce the law using performance data,

http.//www.casecec.org/idea/summary htm 10/28/2006






Summary of Major Provisions Page3 of 8

s Requires States to develop a plan, establish targets and meet them in the delivery of a
free appropriate education, general supervision, transition services, and disproportionate
representation of minorities.

e Requires the Secretary to apply appropriate sanctions to States if they fail to address
non-compliance with their State plan, including technical assistance, redirection of funds,
redaction of funds, withholding of funds, or referral to the Department of Justice of Office
of the Inspector General, among other options.

» Ensures that State regulations are consistent with the Act and that any additional
State-imposed reporting requirements are clearly identified to Local Education Agencies
and the Secretary.

3) Deoing What It Takes To Improve and Simplify Parental Involvement:

e Provides flexibility for parents and schools by allowing them to agree to make minor
changes to a child’s IEP during the school year without reconvening the IEP team, and
encouraging the consolidation of IEP and reevaluation meetings.

s Provides parents with greater opportunities for involvement in IEP meetings by
allowing the use of teleconferencing, video conferencing, and other alternative means of
participation.

s Clarifies that either the parent or the school may request an initial evaluation of a child
to determine whether the child qualifies for IDEA services.

o Requires quarterly reports to parents on the progress their child is making toward
meeting IEP goals and how that progress is being measured, and short-term objectives for
students with significant disabilities.

e Encourages parent and community training information centers (PTIs) to focus on
improving parent-school collaboration and early, effective dispute resolution.

e Encourages PTIs to use scientifically-based practices and information in assisting
parents, and to work collaboratively with Regional Resources Centers.

s Provides increased resources to support parents through dispute resolution and due
process.

4) Doing What It Takes To Support Teachers, Principals and Other School
Personnel:

"« Enhances the preparation, professional development, and support for special
educators, principals, administrators, and general educators working with children

http://www.casecec.org/idea/summary htm 10/28/2006
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5)

with disabilities to ensure that these educators possess the necessary skills and
knowledge to provide instruction to students with disabilities, inciuding by creating a
new program grant for institutions of higher education focused exclusively on training
beginning special educators through an extended clinical experience or teacher-
faculty partnerships.

+ State Improvement Grant program is renamed State Personnel Development Grant
program, under which states are required to target 100% of the funding for personnel
preparation and professional development activities with an increased emphasis on States’
efforts to recruit, prepare, and retain highly qualified special education teachers.

+ State educational agencies are required to formulate a comprehensive plan that
identifies and addresses the State’s personnel needs in order to receive a State Personnel
Deveilopment Grant.

s Promotes training for teachers and other school personnei on the unique needs of
students with limited English proficient students and their parents, and how to prevent
overrepresentation of these students in special education.

e Authorizes local educational agencies to flexibly use Part B funds to provide
professional development for teachers to enable them to deliver scientifically based
academic instruction and behavioral interventions and provide them with functional
training.

» Allows States to use state-activities funds to assist local educational agencies in
meeting personnel} shortages, and provide technical assistance and professional
development to teachers.

s Clearly defines a highly-qualified special education teécher to require that all special
education teachers obtain a bachelors degree, be state certified as a special education
teacher, and demonstrate subject knowledge.

Doing What It Takes To Increase Transition Services for Students Leaving
Schoel:

s Simplifies the rules for transition services (activities that help a student begin planning
for life after high school) by requiring that transition services and planning begin at age
16,

« Strengthens the involvement of the Vocational Rehabilitation system with students
while still in secendary school.

« Facilitates transition to post-secondary activities by focusing exit evaluations on
recommendations to assist the child in meeting post-secondary goals, and providing
students with a summary of their academic achievement to present to employers or post-
secondary schools.

o Maintains a focus on transition services throughout personnel preparation programs.

hitp://www.casecec.orgfidea/summary htm 10/28/2006
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6)

7)

¢ Redefines transition services to focus not just on the academic achievement of a
student but also the functional deveiopment of the child.

s Provides for the option of a seamless system of early intervention and care for children
by giving states the option of creating a system of care for children from birth through
kindergarten and giving incentives to states to do so, while preserving a child’s right to a
free appropriate education under Part B when they reach age three.

s Requires the IEP Team to consider the IFSP when crafting a student’s IEP as they
transition from early intervention and care services to elementary school services.

Doing What It Takes To Provide Earlier Access to Services and Supports:

s Authorizes local educational agencies to use up to 15% of IDEA funds for the
development of a comprehensive educational support system to support students without
disabilities in grades K-12 who require additional academic and behavioral supports to
succeed in a general education environment.

» Allows for the development of new approaches to determine whether students have
specific learning disabilities by clarifying that schools are not limited to using the IQ-
achievement discrepancy model,

¢ Regquires that initial evaluations for IDEA services occur within 60 days of referral
unless the state has a policy that establishes a timeline for evaluation.

s Maintains the state option to provide behavioral supports to a student when their
behavior impairs their learning or the learning of another student.

Provides an option for 15 states to develop a 3-year IEP for children with disabilities to
focus parents and schools on long-term goals for helping the student transition to
postsecondary activities.

Doing What It Takes To Improve and Streamline Discipline Procedures:

Improves current discipline provisions by simplifying the framework for schools to administer the
faw, while ensuring the rights and the safety of all children.

Requires schools to determine if a child’s behavior was caused by or related to their
disability or because of poor implementation of their IEP.

Requires that schools conduct a functional behavioral assessment and provide functional
behavioral services to students who are removed from their current educational setting for more
than 10 days.

hitp://www.casecec.org/idea/summary htm 10/28/2006






Summary of Major Provisions Page 6 of 8

Requires that schools continue providing services that enable students who are removed from
their current educational setting to participate in the general curriculum and meet their IEP goals
in appropriate alternate settings.

+ Authorizes a new program to develop and enhance behavioral supports in schools while
improving the quality of interim alternative education settings.

+ Requires the Secretary to disseminate best practices for interim alternative educational
settings, behavior supports, and systemic school interventions to help children with
behavioral and emotional disabilities.

8) Deoing What It Takes To Provide New Tools to Resolve Disputes:

s Clarifies current law allowing schoois discretion to not suspend a student for a violation
of the student code, if it is determined the student was unknowingly involved in the
violation.

s Clarifies that schools and parents have equal access to the due process system.

» Requires a Local Educational Agency to send a prior written notice to a parent, if they
haven’t already done so, after a parent has filed a due process complaint.

e Provides new opportunities for parents and schools to address concerns before the
need for a due process hearing.

» Clarifies that parents and schools must provide detailed information, including specific
facts, about their complaints, in order so both parties can more ciearly understand the
issues and to facilitate earlier and more effective resolution of disputes.

e Reguires relevant members of the IEP team, with knowledge of the issues, to be
present at any dispute process.

» Ensures that both parents and schools can adequately prepare for due process
hearings by not allowing either party to raise new issues at the due process hearing that
were not inciuded in their due process complaint notice, unless the other party agrees.

s Encourages parents and schools to address concerns promptly by establishing a two-
year timeline for requesting a hearing, and a 90-day limit for filing appeals to court, uniess
State law provides for a different time frame.

e Requires that hearing officers make decisions based not on procedural violations
alone, but also upon whether or not the child received a free and appropriate public
education.

» Requires IDEA hearing officers to understand and be knowledgeable of IDEA and that
hearing officers may not have a personal or professional interest that would conflict with
their objectivity in the hearing.

http://www.casecec.org/idea/summary htm 10/28/2006
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9

10)

» Strengthens accountability by clarifying that hearing officer decisions, as well as
agreements made through dispute resolution, are enforceable.

Doing What It Takes To Reduce Unnecessary Paperwork:

» Streamlines State and local requirements to ensure that paperwork focuses on
improved educational results for children with disabilities.

e Requires the Secretary to develop model forms for the IEP, prior written notice, and
procedural safeguards notice.

» Requires that a copy of procedural safeguards be given to parents at least once a
year, but:also when a child is initially referred for services or at a parents request for an
evaluation, when a parent first enters a complaint, or upon request by a parent.

» FEstablishes a 15-state demonstration program that gives the Secretary of Education
the authority to allow 15 states to implement novel approaches to reducing paperwork
requirements, while preserving full civil rights protections for students in these states

Doing What It Takes To Reform Special Education Finance and Funding and
Increase Local Flexibility:

» Simplifies funding streams for IDEA Part B Grants to States and local educational
agencies, including funding for state administration, other state-level activities, locai
educational agency and charter school risk pool funds, and local educational agency

grants,

» Provides new resources to assist local educational agencies and charter schools that
are local educational agencies in addressing the needs of high-need and high-cost students
by establishing a risk pooci fund to assist in meeting the needs of these students,

» Establishes an authorization of appropriations for IDEA that re-commits Congress to
providing states with the full 40% federal share of special education costs by the year
2011,

+ Adjusts the maximum grant funding formula for each state each year to reflect
population and poverty changes. '

» For state administration, allows a state to reserve the same amount as their 2004
ievel, or $800,000, adjusted for inflation each year.

e For state-level activities, allows a state to reserve 10% of their total grant for 2005
and 2006, and then adjusted for inflation each year after. Small states would be allowed
to reserve 10.5% in 2005 and 2006, and also adjust for inflation each following year,

http://www.casecec.org/idea/summary htm 10/28/2006
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o Allows a state to reserve 10% of their state-level funds to help local districts with
costs for high need and high-cost students. If a state doesn’t take advantage of this
option, the amount they would be able to reserve for state-level activities would decrease.

o Allows local schools that are in compliance with the IDEA to use up to 50% of annual
increases for activities authorized under ESEA.

e Local education agencies will be able to use 15% of their IDEA funds to provide
services and supports for non-disabled students having difficulty academically or
behavicrally,

+ States that provide 100% of the non-federal share of the cost of special education, will
be able to use up to 50% of annual increases for activities authorized under ESEA.

e In early intervention for kids 0-5, allows states the fiexibility to use funds to create a
seamless system of early intervention from birth through kindergarten.

| Print This
Fage
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